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Abstract: The aim of this study was to investigate the application of the 5E 

Learning Model (Engage-Explore-Explain-Elaborate-Evaluate) among 

university teachers, to understand how teachers deliver each ‘E’ phase at the 

Faculty of Education, and to evaluate whether they pay similar attention to all 

phases. The sample of the study consisted of 139 university students who 

responded to a standardized online questionnaire regarding the 5E Learning 

Model. The results revealed that all phases of the 5E Model were covered while 

teaching the tertiary level students; however, the initial phase, the engagement 

phase, was paid less attention compared to the other ‘E’ phases. The students 

also considered that most activities were performed in the exploration and 

explanation phase, reasoning that they are hands-on phases.   

Although all phases of the 5E Model were demonstrated while teaching, the 

conclusion is that not all are similarly distributed. The study recommends that 

the same attention should be paid to all phases of the 5E Learning Model. The 

practice and implementation of each phase while teaching and learning helps 

develop life-long learning and teaching skills. Thus, it should be thoroughly 

introduced, explained and revised for the purpose of its further appropriate and 

easy application by the students at the Faculty of Education in their future 

teaching.  
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Introduction 
Much has been written regarding educational issues: teachers, 
methods, students, the teaching environment, the teaching material, 
attitudes, teaching techniques or other factors that impact education. 
However, the application of the 5E Learning model at the university level 
in Kosovo is considered an area that has not been previously elaborated 
and neither touched upon, nor discussed, even though this model is an 
important method throughout the world’s education system. Therefore, 
this study discusses and reflects on the educational issues regarding the 
five phases of the 5E’s learning that contribute to students’ 
enhancement (Bybee and Landes 92; Bybee 3). Students’ life is full of 
creativity, criticality and self-direction (Holliday 267), and taking into 
consideration teacher talking time (TTT) and teachers' impact on 
student learning abilities, the 5E model can be put in high regard among 
the students. Since this model relates students’ abilities with critical 
thinking and teachers’ instructions, then it will definitely affect the 
teaching at all levels nowadays (Duran and Duran 55,57; Ürey and Çalik 
4; Liu et al. 344-345; Bybee 11; Parveen 724-730; Dodge 34). In fact, 
Karsli et al. (562) mention other models such as 4Es: engage-explore-
explain-evaluate, or even the application of 7Es: excite-explore-explain-
expand-extend-exchange-examine, which all trigger students’ cognition. 
Whereas, Parveen (725) supports the 5E model stating that “the 5E 
model is found to increase the scientific achievement among general 
students”. The understanding of this model (as well as similar 
approaches), is a unique opportunity to view teacher’s thinking and 
practice, and naturally it may influence teacher education (Ireland, 
Watters, Brownlee and Lupton 2014). Teachers’ responsibility is to make 
their students more active and more independent (Kugel 324), because 
students work as an inquiry group, and may “perform better on higher 
order skills (comprehension and application) than knowledge retention” 
(Parveen 729). According to this kind of inquiry, this study focuses on 
identifying the ‘E’ phase(s) that have a greater impact on university 
students’ learning and to discuss the possible reason(s) for this learning.  

As mentioned above, the literature regarding teaching phases is 
multitudinous and it all focuses on the development of teacher 
professionalism and creativity. Naturally, modern education offers more 
opportunities to influence the cognitive development of students (Zhou 
and Brown 13-14). In addition, new methodologies support the 
instructor’s role to adapt and modify teaching approaches (Hung 36). 
Based on the views of how to teach change (Kugel 323), i.e., shifting 
from traditional teaching to modern teaching, and emphasizing 
teachers’ self-efficacy that affects their academic attitude (Tan, Polong, 
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Collates and Torres 100), nowadays various models of teaching facilitate 
to construct and connect the developmental teaching/learning phases. 
For example, Post (28-31) explains 7 stages of development: Warming, 
Forming, Informing, Storming, Performing, Reforming, and 
Transforming that facilitate understanding of self-directed and 
transformative learning. Additionally, these phases predict the amount 
of time and information to be distributed and acquired. Amongst the 
pool of proposed teaching/learning models and various 
teaching/learning phases in the pertinent literature, Bybee (2009) 
identified 5 distinct phases that surprisingly, or purposefully start with 
‘E’. As such they are known as 5E model where each ‘E’ represents a 
particular part of the learning process that assists students in linking 
their prior knowledge with new concepts (Bybee 5, Karsli et al. 562). 
Furthermore, Parveen (724) claims that the sequence of this model of 
the teaching process can be applicable in the development of programs, 
in every unit and/or lesson,  which is also supported by Hu, Gao and Liu 
(1266) who  mention that the 5E method  is crucial for the future 
teachers as  it improves the teaching  process, where passiveness is 
turned to activeness (Tan et al. 104). That is, 5E model provides 
experiences and engages the students in inquiry learning (Dodge 3). 
Eastwell (82) mentions the theory of social constructivism, as a theory 
that enables elicitation of students’ existing idea, promotion of 
conceptual change, usage of higher order thinking, reflection of their 
thinking, social interaction, as well as, assessment varieties, which again 
are related to the 5E Learning model. Taking into consideration the 
aforementioned, teachers are the main participants in the educational 
process who apply the model of appropriate methodology (Holliday 
273).  

A large number of researchers have already succinctly explained 
the meaning of each phase of the 5E Learning model (Duran and Duran 
51-53; Ürey and Çalik 4; Liu et al. 345; Bybee 5; Parveen 724). Based on 
their claims, all phases are connected and they make the students 
become active learners. In fact, the relation between phases is 
substantial. Dodge (15) even compared this model with five phases of 
Direct Instruction Teaching Model: Anticipatory set, Link, Presentation, 
Guided Practice, Independent Practice, again corresponding to the 5E 
Learning model. Likewise, Duran and Duran (51-53); Ürey and Çalik (4); 
Liu et al. (345); Bybee (5); Parveen (724), explain the phases of this 
learning model in the following: 

The Engagement phase: Is the initial phase where the teacher helps 
the students to make connections between prior and present 
knowledge. It is student-centered and may start with KWL (Know-Want 
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to know-Learnt), where the students generate curiosity and become 
aware of their previous knowledge. In addition, “this phase does not 
serve as a time to lecture, define terms, provide explanations, or record 
definitions” (Duran and Duran 52). 

The Exploration phase: This “hands-on” phase activates the 
students to incorporate the main inquiry-based activity or experience by 
communicating, observing, questioning, investigating, testing 
predictions or hypothesizing, with other peers. In addition, as a student-
centered phase, the students conduct cooperative learning without 
direct instruction from the teacher. However, the students in this phase 
need time to explore their new ideas and learn new learning skills 
(Bybee 6).   

The Explanation phase:  It is also called “a minds-on” phase. It is 
more teacher directed as more direct instruction is applied and the 
students are guided toward a deeper understanding of a concept. 
Following the “engagement” and “exploration” experiences, the teacher 
focuses students’ attention on a specific aspect. The students are able 
to compare their newly structured ideas with those presented by the 
teacher and demonstrate their understanding or skills. In this phase the 
students clarify any misconceptions that may have emerged during the 
previous phases i.e., in engagement or exploration phases, and clearly 
explain the important concepts. This minds-on phase is one of the 
essential parts of the 5E lesson.  

The Elaboration phase: In this phase the students can integrate 
science with other content areas. “Students are encouraged to adapt 
new knowledge they have acquired in previous phases to different 
situations and to associate it with their daily life” (Sakir and Cepni 99).  
This new knowledge facilitates additional investigations to develop 
products or to apply their knowledge to other disciplines.  That is, the 
students find answers to the questions posed in the first stage, as well 
as, share information and ideas. Activities conducted in this phase may 
also involve technology usage.  

The Evaluation phase:  As an inquiry-based model, this phase urges 
for formal and informal assessment approaches in an inquiry-based 
setting. Duran and Duran (53) enlist non-traditional forms of 
assessment: performance-based assessment, or journal logs, portfolios, 
concept maps, and/or physical models that serve as significant evidence 
of student learning. The process in this phase is ongoing where the 
teachers observe their students and “monitor how students’ 
understandings have progressed” (Ürey and Çalik 5); That is, the 
teachers observe “as the students apply new concepts and skills and 
looking for evidence that the students have changed or modified their 
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thinking” (Duran and Duran 53).  In addition to this phase, quizzes, 
exams, or writing assignments as summative experiences, plus self-
assessment, or peer-assessment tests are included. 

This model is considered to have a simplistic view of cognitive 
processing. It smoothly moves from one stage to the other and the 
students are able to acquire new knowledge and utilize that knowledge. 
i.e., the students gain more by using an inquiry-based teaching approach 
(Parveen 730). It facilitates nowadays’ education as it shifts from 
teaching to learning (Kugel 322), making this inquiry focused on 
attractive and student-driven engagement (Ireland et al.  1746).  In 
reality, Liu et al. (352,355), elucidate the 5E Learning model as major 
scientific pedagogy, as an inquiry-based scientific effective hands-on 
and minds-on pedagogy. In addition, Cepni and Sahin (97-99)   point out 
that researchers see a benefit from the 5E instructional model, as it is 
one of the constructivists learning approach models that enables to get 
a conceptual change. Therefore, the 5E model has had positive effects 
in many countries (Liu et.al 2009; Cepni and Sahin 2012; Hu, et al. 2017; 
Parveen 2017; Dodge 2017; Karcli 2020), adding that each of these five 
fundamental domains is a complex system if not used appropriately and 
may lead to students’ misconception. However, it is teachers’ 
responsibility to offer the students frequent opportunities to express 
understanding (Zhou and Brown 35; Holliday 269). This understanding is 
shown to be effective with the application of the 5E Learning model 
(Cepni and Sahin 104; Parveen 725; Liu et al. 355), as it offers 
opportunities to address unexpected outcomes and allows students to 
engage in real scientific experiences (Dodge 18), as well as it enables the 
students (and teachers) to enact socioculturally appropriate (Hung 35). 

In Kosovo, as a post-conflict country, major reforms that have taken 
place in the field of education, shifting from the competence-based 
approach to teaching and learning, and the introduction of the new 
curriculum that changes teacher thinking towards outcomes-based 
approach (Saqipi et al. 638). However, the 5E Learning model among 
university students in Kosovo has not been examined yet. Despite the 
fact that there are calls for varied conceptual changes to 
methods/techniques (Karsli et al. 566) and the application of different 
teaching approaches and methods, this study raises the question of how 
the 5E Learning model is approached by the teachers at the Faculty of 
Education. In addition, although other “higher education institutions 
rarely provide much pedagogical training for newly-hired faculty 
members” (Post 28), Kosovar students (future teachers) are offered and 
taught various teaching strategies and methods (Saqipi et al. 638,642). 
The application of different approaches triggers new ideas regarding 
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inquiry-based teaching, adding that the learning tasks nowadays are 
fine-tuned by the teachers to address individual capabilities (Zhou and 
Brown 35).   

In addition, introduction of this model in Kosovo is significant as 
teacher preparation programs should not only equip students/future 
teachers with theoretical knowledge on different teaching approaches 
and techniques, but also how to integrate these approaches into class, 
even in science classes (Karsli et al. 560-571). As such, this study is 
developed based on the implementation of 5E model, to identify the 
extent of the application of each stage and their effect on the future 
teachers’ achievement. More precisely, it reports on a study of the 
university teachers’ application of the 5E model to teaching and it 
focuses on the students of the Faculty of Education/future teachers’ 
perceptions regarding the 5Es and Inquiry Teaching.  

Hence, this study poses the following questions: 

 To what extent are the phases of 5E model applied in classes at the 
Faculty of Education? 

 Is there any significant difference regarding phases evidenced? 

 Which phase of the 5E Learning model do students perceive as the 
most used/ or useful in learning?  

 
2.Methodology   
Based on the study questions of how the 5E Learning model is 

approached by the tertiary education teachers and how it is grasped by 
the students/future teachers, a questionnaire regarding each phase was 
prepared.  

A sample included 139 students from a four-year teacher education 
program of the Faculty of Education in a public University in Kosovo. The 
students (future teachers hereafter) volunteered to respond to the 
questionnaire related to the effects of the 5E on the teaching process 
among these future teachers.  
More precisely, the investigation whether the university teachers apply 
the 5E model, and if the 5E model enhances students’ teaching and 
learning development was conducted via standardized online 
questionnaire distributed to all future teachers of all study years of the 
faculty., i. e 1st, 2nd, 3rd and 4th year. The questionnaire was based on the 
Inquiry (5E) Template from Arizona State University, nonetheless, 
modified and adapted to the needs of this research (see 
https://education.asu.edu/sites/default/files/ilessonplaninquiry_based
. final.pdf.)  
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The students’ responses were collected and analyzed. To analyze 

the data, descriptive statistics were employed then through a 
comparison of phases they were succinctly discussed, in order to see if 
there is a distinction among each E phase applied in classes.  

 
Results   
As this study’s focus was on university students’ responses 

regarding the application of the 5E model to teaching inquiry learning, 
i.e. self-directed learning, and the 5Es’ phases followed when 
implementing teaching that intends to foster inquiry-self-based 
learning, the charts below show the findings based on the 
questionnaires. 

 
Table 1. Students’ opinion regarding the engagement phase 

  Engagement phase                    

    Agree Neutral Disagree 

Q1 

Teachers activate our prior 
knowledge at the beginning of 
the lessons 33.10  56 

Q2 
Teachers try to get our attention 
by asking questions 33.80  54 

Q3 
Teachers pose questions in order 
to make us seek answers 38.80   54 

F 
(%)  35.23  55 

 
As shown in Table 1, the questions regarding the topic i.e. “how 

much is already known about the topic”, “what to investigate”, and 
“how to do it”, are not the teachers’ favorites. Students’ prior 
knowledge is less sought among the teachers, however there are 
responses that show that posing questions in the initial phase is evident, 
however, not in large amounts. Table 1 explains in detail the future 
teachers’ responses regarding the engagement phase. It shows that 
although weak, still, this phase precedes the next phase, the 
exploration. Additionally, the responses in Table 2 show the phase 
where teachers try to stimulate higher level of thinking. 
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Table 2. Students’ opinion regarding the exploration phase  

  Exploration phase 

    Agree Neutral Disagree 

Q1 

Teachers link the phase of exploration and 
explanation to foster a higher level of 
thinking 68 18 13.70 

Q2 

Teachers ask extra questions or make 
questions while the students are 
"exploring" 77 12.90 10.10 

Q3 
Students use different materials to find 
information about the questions posed 79.10 10.80 10.10 

 F (%)   75 14 11.30 

     
As shown in Table 2, the students are active and they investigate in 

different materials to come up with the answers posed. The future 
teachers’ responses   show noteworthy data compared to the 
engagement phase: the responses where they agree are approximately 
the same in all three questions regarding the exploration phase. And this 
similarity is evident even in two other columns, where they have no 
response (in neutral) or when they disagree. 

 
Table 3. Students’ opinion regarding the explanation phase  

  Explanation phase 

    Agree Neutral Disagree 

Q1 

Teachers try to model 
expectations of student 
performance 61.90 16.5 21.60 

Q2 

Teachers use an active way to 
discover information that will 
help them answer the question 
posed 67.60 16.50 15.80 

Q3 

Students have the opportunity 
to communicate with others 
what they have discovered / 
learned 72 12.00 16.00 

F (%)  67.17 15.00 17.80 
 

As for the next phase of the 5E model, based on the responses, the 
explanation phase is less applied compared to Table 2.  Again, most 
students evidence that teachers direct their students for additional 
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exploration. As an inquiry-based learning phase, the students in this 
phase collaborate with each other, communicate and share their 
learning, as shown in Q3 in Table 3. 

 
Table 4. Students’ opinion regarding the elaboration phase  

  Elaboration phase 

    Agree Neutral Disagree 

Q1 

Students are offered an opportunity 
to think at a higher level (e.g. A 
common practice in this section is to 
ask What if?) 71.90 12.90 15.10 

Q2 

Students have the opportunity to 
articulate their understanding of the 
lesson learnt 79.10 10.80 10.10 

F (%)  75.50 11.85 12.60 
 
 

What is already taught in previous phases of this enquiry- based 
learning model, the elaboration phase intrigues the students more.  The 
referential question ‘What if…?’ is effective to make the students think 
out of the box. It makes the students think of what is still neither read 
nor discussed about. The responses regarding this phase in Table 4 show 
that most of the teachers fully apply this phase as seen with the 75.5 % 
of the responses. 

 
Table 5. Students’ opinion regarding the evaluation phase  

  Evaluation phase 

    Agree Neutral Disagree 

Q1 

I can show / demonstrate  the 
mastery of the learning objective 
(perhaps not mastery of detailed 
content) 64.70 18.70 16.50 

Q2 

I have the opportunity to summarize 
the great concepts we learned 79.90 15.10 5 

F (%)  72.30 16.90 10.75 
 

The results of the last phase of the 5E Learning model – the 
evaluation phase, show successful completion of this kind of learning 
(see Table 5). However, the students responded that they are more 
confident in summarizing the most important concepts of the current 
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learning, meaning that they are able to seek for more, able to compare 
initial thinking with the present opinion. 

Based on the future teachers’ responses regarding the phases of 
the 5E model, the instruction of this model was somehow full, but dimly 
applied. This is also the answer to the first study’s question. Whereas 
the future teachers have responded that there are no distinguishing 
differences found among four phases: exploration, explanation, 
elaboration and evaluation (see Table 1, Table 2, Table 3, Table 4 and 
Table 5). However, (un)fortunately, the initial phase - the engagement 
phase is less applied as seen from the responses in Table 1.  On the other 
hand, the elaboration phase is perceived as the most used phase in 
learning, slightly more perceived than the exploration phase, which 
satisfies the third study question.   

 
Discussion  
The success of 5E Learning model delivery can be positively 

interpreted among future teachers, considering it as an essential 
teachers-student network. Based on the first study question that dealt 
with the extension of the phases of 5E model applied in lessons at the 
Faculty of Education, all five phases were evidenced, broadly 
categorized, each fitting within the model. It corresponds with Kugel 
(323) pointing out that no matter what methods teachers use, they all 
try to increase students ‘doing’. This ‘doing’ is accomplished as students 
are intelligent and capable, and it is necessary to address and 
interrogate their attitudes, and preoccupations (Holliday 268) within 
each phase. The activities that the teachers conduct with their students 
and how they treat these activities take on great impact in each phase.  

However, how and why the initiative phase, that is, the 
engagement phase was less applied, needs more attention. This also 
answers the second study question regarding differences among 
phases. As clarified by Karsli et al. (562), various models of 
constructivism have been launched, and one of them is the 3E Learning 
model: explore-explain-elaborate, which is also called the learning cycle. 
In line with the previous studies, this study does not consider deficiency 
of the engagement phase as hindrance of the successful execution of 
the 5E Learning model. Even though Bybee (6) explains that the 
engagement phase is also a connection phase, as it connects past 
knowledge with the new one, this study shows that the engagement 
phase is evident, but less tackled compared to the other phases (see 
Table 1). Bybee (6) also claims that less successful engagement makes 
the students being less puzzled by, and less actively motivated during 
the learning activity; however, the students reported more activities in 
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their learning experiences in other phases as an evidence of a 
conceptual change which is supported also by Dodge (6). More active 
learning via 5E phases in this research are evident in the elaboration 
phase, as it also involves students in interactive activities (Hung 40). 
Moreover, it is in line with Eastwell (83), because explore, explain and 
elaborate phases of the 5E Learning model can be considered as inquiry, 
and meaningful learning occurs with the integration of new information 
which is based on conceptual framework. That is, since explore, explain 
and elaborate are inquiry phases, then this study is supported by him 
(Eastwell 83), as a constructivist approach, too. 

Based on Hu et al. (2017, 1266), “[The] instructional design process 
which is based on the 5E model produces a positive impact on the 
development and improvement of novice teachers in their efforts at 
instructional design”. The emphasis and instructions of the 5Es’ phases 
and this model’s application is especially important to the students of 
the Faculty of Education, respectively to the future teachers who are in 
need, and seek teaching-related skills. One thing that must be stressed 
at this point is that it is not an easy task to make students do things in 
class (Kugel 323), and these teachers smoothly shift from the awakening 
phase/the engagement phase to the teacher directed- Exploration 
phase, where the teachers lead the group (Zhou and Brown 109). 

As the 21st century teaching model requires more self-learning, 
more student autonomy (Holliday 265), less teacher talking time (TTT), 
and if the goals are clearly explained, then the shift to exploration, 
explanation and elaboration phase among the students are successfully 
covered. Regarding the last study question, the results show that, 
exploration and elaboration of ‘E’ phases are phases with the highest 
scores obtained. The exploration and explanation phase are perceived 
as the most used in learning by the students. Naturally, other ‘E’ phases 
are evident with nearly the same score (elaborate and evaluate), except 
the engagement phase with the lowest score. Namely, the introduction 
phase which evokes practice-engagement phase is less tackled.  

 In these phases the students do not need to be told what they are 
supposed to learn (Post 32), because the idea of students’ tasks in each 
phase develops cooperative learning and they learn to learn throughout 
each phase. This cooperative learning, evidenced in exploration-
explanation-elaboration-evaluation phases in our study, makes the 
students adapt and modify their learning based on their (students’) 
needs through interaction between the information that is 
encountered, and the students’ procession of that information, that 
depend on perceived notions and extant personal knowledge (Bybee 8). 
The relation of what happens within each stage and what happens 
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between phases should be taken seriously (Kugel 315), especially when 
the results reveal uneven distribution of phases. Each ‘E’ phase provides 
each student with pedagogical framework relevant for teaching global 
and local issues in more accessible and appropriate ways, and each 
phase has implication for the understanding, content, and depth of 
teaching nowadays’ global learning.   

Following Post’s (33) claim that phases of learning to teach “are not 
intended to be used as examples of how one should develop as a 
university teacher”, but they evolved as stimulants to open windows for 
personal reflection, and contribute to innovative professional 
development programs (Post 33),  then this study has twofold benefits: 
the application of the 5E phases by the university teachers, and the 
future teachers who need to practice teacher-related skills, become 
‘spontaneously’ aware of the 5E model and apply it in their classes.           

To recap, this model offers an opportunity to support students’ 
needs and wants, as well as, to adjust their learning, Dodge (6). The 
emphasis of the 5E Learning model is to facilitate learning and enhance 
this kind of teaching methodology. The practical implementation of this 
model nowadays is a potential value for intellectual development that 
seeks critical thinking of relevant issues of the 21stcentury. 

 
Conclusion 
“Teachers remain the important catalyst for the change and 

innovation” (Saqipi et al. 637). The implementation of the 5E model in 
teaching intends to foster the most desired learning which is based on 
self-inquiry-based learning.  The 5E model is found to enhance learning 
among students in general (Parveen 725-730) and it should be applied 
to all students, especially the future teachers. It is beneficial to teachers’ 
professional development as it improves the teaching process. It 
embraces all students’ questions and allows students to work through 
previous opinions (Dodge 6). This model makes the students learn as 
they are offered various phases and opportunities, time and resources 
to do the necessary learning (Post 28-31,32).  

The present study concludes that the students at the Faculty of 
Education are being taught by the application of uneven 5E phases. 
Although it is shown that the 1st phase is less tackled, future teachers 
have opportunities to compensate this quick shift by being focused on 
other phases: When the teachers ask extra questions or make questions 
while the students are “exploring”, they make the learning more active 
and the students acquire more and perform better. It is in line with Sahin 
and Cepni (98,99-113) findings who claim that the application of 
different teaching methods within the 5E instructional model is very 
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important in teaching. The evidence from this study shows that by 
applying 5E Learning model while teaching and learning to the overall 
mission of each course, there will be a more long-lasting and deeper 
impact on students’ cognitive development. 

In addition to developing teaching and learning initiatives with the 
5E model at the university level, the phases of the 5E Learning model 
support access to new knowledge and promote problem solving 
activities although with unbalanced attention. Teaching skills, like all 
other skills should always be improved or better tuned to the situation 
(Kugel 327) similarly to the dissemination of the phases. 

 
Future recommendations  
Based on the aforementioned facts, and noting that the students 

gain more through inquiry-based teaching, genuine application of 5E 
model and its phases can be strongly recommended. In order to 
enhance the 21st century’s educational methods, this study 
recommends promoting teacher training programs and the 
presentation of this constructivist approach: 5E model to all educative 
staff, emphasizing the need for inquiry methods. Further, future 
teachers need to be offered novice ideas that ascertain the adaptability 
of the 5E phases based on the students’ needs, wishes, and their lacks, 
by applying effective strategies to enhance student achievement. The 
practical implementation of the 5E model and its presentation among 
the students, specifically among the future teachers will definitely 
contribute to innovative professional development (Post 33) as it is the 
teachers’ job to keep on developing (Kugel 327). What is noteworthy is 
that individual methods of instruction have their strengths, however a 
combination of methods/blended teaching will best serve students in 
their learning (Dodge 32).   

Attributable to the aforementioned facts, this study hopes to 
provide some insights to the introduction of the 5E model to various 
teaching fields. The 5Es appear as a structured unit and can be 
differently, but appropriately applied. Modifications and adaptations of 
these phases are allowed, nonetheless, the introduction and the 
application of this model should definitely take immediate place at all 
levels of the education system throughout the country.  
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VERBESSERUNG DES 5E-LERNMODELLS (ENGAGIEREN- ERKUNDEN-
ERKLÄREN-ERARBEITEN-EVALUIEREN) UNTER UNIVERSITÄTSSTUDENTEN IM 

KOSOVO 
 
Das Ziel dieser Studie ist es, die Anwendung des 5E-Lernmodells (Engagieren- 
Erkunden-Erklären-Erarbeiten-Evaluieren) unter den jeweiligen 
Universitätslehrern zu untersuchen, um zu verstehen, wie und ob die Lehrer 
jede E-Phase an der Fakultät für Erziehungswissenschaften durchführen und ob 
sie auf alle Phasen ähnlich achten. Das Beispiel der Studie bestand aus 139 
Universitätsstudenten, die einen standardisierten Online-Fragebogen zum 5E-
Lernmodell beantworten. Die Ergebnisse zeigten, dass alle Phasen des 5E-
Modells abgedeckt wurden, während die Studierenden der Tertiärstufe 
unterrichtet wurden. Jedoch wurde der Anfangsphase, der Engagierungs-
Phase, im Vergleich zu den anderen ,,E‘‘-Phasen weniger Aufmerksam 
geschenkt. Die Studenten waren auch der Ansicht, dass die meisten Aktivitäten 
in der Erkundungs- und Erklärungsphase durchgeführt wurden und 
begründeten dies damit, dass es sich um praktische Phasen handelt. 
Obwohl alle Phasen des 5E-Modells während des Unterrichts nachgewiesen 
wurden, lässt sich schlussfolgernd sagen, dass nicht allen Phasen die gleiche 
Aufmerksam gegeben wurde.  Diese Studie empfiehlt, dass man allen Phasen 
des 5E-Lernmodells die gleiche Aufmerksamkeit praktisch und gleichmäßig 
widmen soll. 
Die Umsetzung jeder Phase während des Lehrens und Lernens weist eine 
lebenslange Lern- und Lehrfähigkeit nach. Daher sollte diese Umsetzung jeder 
Phase im Sinne einer weiteren sachgerechten und einfachen Anwendung durch 
die Studierenden der Fakultät für Erziehungswissenschaften in ihrem 
zukünftigen Lehren gründlich eingeführt, erläutert und überarbeitet werden. 
 
Schlüsselwörter: Phasen des 5E-Modells, Übermittlung, zukünftige Lehrer, 
praktische Umsetzung 
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