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Abstract: Listening Skill of any language is the key to all effective 

communication (Amir & Kang, 2018a; Amir & Kang, 2018b). Listening means 

the ability to receive and interpret the spoken text accurately and this fact makes 

it the one communication skill that a language learner should master. 

Considering the importance of the English language in Pakistan’s educational 

system, and that of Listening comprehension in the communication system, this 

study critically evaluates listening competency making a comparison between 

various groups of Higher Secondary School students of the provincial capital 

Quetta. The purpose of the study is to identify problems and hurdles that students 

face while listening to the English language and recommend the remedial steps 

required to be taken by the subject specialists i.e. teachers of English. The study 

evaluated the performance of Higher Secondary Students in listening 

comprehension through the conduct of Listening Comprehension Test/Tests in 

the classrooms while Questionnaires were used to identify problems of listening 

comprehension, teaching strategies, listening habits, and other variables. The 

data collected was analyzed quantitatively to determine the significant 

differences and correlations between various groups and subgroups of students 

formed on the basis of sectors and gender. The study was expected to help the 

teachers and students in better academic performance and concluded with 

findings and subsequent recommendations for teachers and students to improve 

listening comprehension of English with respect to the Educational system 

prevailing in the province of Baluchistan. 

 

Keywords: English language teaching and learning, Quetta, Baluchistan, 

English in Pakistan, higher secondary school level, etc. 
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1. Introduction: 
Listening is essential because in the process of communication, a person 
need to be an effective listener to understand the spoken language. For 
this purpose, process-oriented listening strategies are required. The 
listening process involves the simultaneous use of language and thought. 
FL/SL “students also value listening when it is given a place and 
importance in the classroom while teaching a language and is 
meaningfully integrated with viewing, reading, representing, speaking, 
and writing experiences” (Amir, 2019). It is necessary for the language 
teachers to consider the importance of active listening. As a matter of 
fact, only those language learners become active listeners who 
“deliberately attend” to what the speaker says. The students also need 
to assess the information they are listening to. For example, making 
notes or offering words of agreement, asking or formulating questions, 
evaluating the text, determining the intentions of the speaker and 
finding out the differences between facts and opinions (“Listening,” n.d., 
p. 1; & Kang, 2018a; Amir, 2019).  
 
2. Review of literature 

Listening is the key skill to receive a message effectively. It is the 
combination of hearing and psychological involvement of the listener 
with the speaker. The listener’s desire to understand the speaker, his1 
respectful attitude and broadmindedness towards the speaker and 
ability to see things from the speaker’s point of view are some example 
of listener’s psychological involvement. Listener needs to have a high 
level of concentration and energy and set aside personal interests 
“empathizing with the speaker” and seeing the world from speaker’s 
eyes (Tyagi, 2013; Amir, 2021). 

Listening comprises the following key components (Tyagi, 2013; 
Nunan, 2002; Yukselci):  
i. The listener should be able to discriminate between the 

sounds.  
ii. The listener should be able to recognize the words and 

understand the meanings of these words.  
iii. The listener should be able to identify grammatical groupings 

of words.  
iv. The listener should be capable of identifying expressions. At 

the same time, he should identify sets of utterances acting to 
create certain meanings  

                                                 
1 The use of the masculine pronoun is only for the spontaneity of expression 
and in no way is related to the gender biasness.  
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v. The listener should know how to connect linguistic, non-

linguistic and paralinguistic cues with one another and 
whenever required. 

vi. The listener should use the background knowledge for 
predicting and also to confirm meanings. 

vii. The listener should be able to recall important words and ideas.  
 

Listening has not been treated as a separate skill until recently 
despite being used widely (Field, 2002; Nunan, 2002; Yukselci, 2003; 
Rubin, 1995; Morley 2001). The requirement of teaching listening skills 
depends on the purpose of teaching of a particular language program 
e.g. teaching of listening in an English language program may be to give 
the learners exposure to the sounds, so that they are able to interact 
with the native speakers or listen to the lectures by their teachers 
(McDonough & Shaw, 1993; Amir & Kang, 2018b) e.g. in English-medium 
universities or they can listen to some major learning channel (Benson, 
1994). Listening also plays an important role as a source for second 
language acquisition and provides ‘processable input’ for second 
language learning at all levels (Peterson, 2001; Rost, 2002). Young 
learners and beginners of the second language who cannot read and 
write well can successfully acquire these skills while at the intermediate 
and advanced levels of learning a language, structural accuracy and 
vocabulary knowledge can be enhanced through listening. Therefore 
listening as a primary channel is important for language acquisition and 
its development as a skill is essential for second language learning 
although, despite its importance, there are few pieces of research that 
examine the nature of academic listening (Ferris, 1998).  

Listening is a very difficult process because of obstacles that stand 
in the way of effective comprehension. These hurdles may be 
experienced within the classrooms or outside of it. The learners of 
English as a foreign language regularly report persistent difficulties while 
listening primarily those of recognition of sounds due to the fast speed 
of the speaker (Carrier, 1999; Rost, 1990), such as the understanding of 
the reduced forms of words, distinguishing the word boundaries, and 
recognizing the non-prominent words. If students fail to cope with the 
speed of spoken texts, they fail to comprehend the spoken text 
effectively (Yukselci, 2003). Temporal concerns and short-term memory 
are also related to processing (Call, 1985; Rost, 1990). Anxiety in learners 
also creates difficulties because learners “fail to understand the 
systematicity of acoustic signal” (Carrier, 1999, pp. 65).  

Then there are other problems that are related to approaching the 
task of decoding spoken English (Brown & Yule, 1983; Carrier, 1999). 



376 FOLIA LINGUISTICA ET LITTERARIA: 

 
Sometimes there is a very less played role of the teachers which also 
makes it difficult for learners to focus on listening and promote 
acquisition (Rife, 2010). When the learners, especially EFL or ESL 
learners, try to make out individual words in a stream of spoken text, 
they are unable to understand what is being said. Lacking the knowledge 
and application of these strategies also impacts the learners’ motivation 
and they ultimately become unwilling for more listening practice 
(Yukselci, 2003) although practicing a lot is essential for developing the 
listening comprehension (Ridgeway, 2000, p. 183). Lacking the ability to 
use the background or prior knowledge during listening (Mendelsohn, 
1995; Amir & Saeed, 2019) and inability to use linguistic and 
nonlinguistic knowledge simultaneously (Yukselci, 2003) are also 
hurdles in successful developing of the listening comprehension.  

Sometimes, it also happens that the learners are not well aware of 
the activities that help in lexical segmentation and in determining sense 
groupings (Yukselci, 2003). There is a range of activities that could be 
adapted for lexical segmentation and grouping (Goh, 2000). There may 
also be a physiological barrier which means that if a learner has a 
genuine hearing defects or deficiencies, effective listening will not 
happen. Failing to process the information and to retain it also becomes 
a failure in successful listening (Tyagi, 2013).     

Some problems which are identified by scholars but are also 
specific to Pakistan are lack of fluency (Naeem, 2013), elements of 
distraction in the environment (Tyagi, 2013). Egocentrism is also a 
common attitudinal problem. It is the belief that the listener is more 
knowledgeable than the speaker and there is nothing new that can be 
learned from what the speaker’s ideas are. Such a listener is close-
minded and has an attitude that makes him a very poor listener. Lack 
audio-visual aid, the textbook that is insufficient in listening material and 
exercises (Naeem, 2013), lack of funding, wrong beliefs about listening 
(Goh, 2000; Graham, 2006), the difference of ascents within provinces 
(Tyagi, 2013), a lack of training, bad listening habits, common mistakes, 
like interrupting the speaker, completing the speaker’s sentences in 
advance, topping the speaker’s story, trying to dominate the 
conversations, lack of specialized teachers, etc. are also some other 
hurdles to effective listening (Malik, 1996). Moreover, in Pakistani 
schools, English is still taught through the old and faulty “Grammar 
Translation Method.” Due to this, the ability of verbal expression is not 
developed in students and they do not have an opportunity to practice 
listening and speaking English. The entire emphasis is on passing in the 
exams therefore only the compositions are dictated by the teachers and 
the textbooks are translated (Nangia, 2002).   
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The difficulties that are associated with the teaching of listening 

may be solved if the teachers try to focus on developing “strategic 
listeners” (Mendelsohn, 1995; Rubin, 1995). The learners must be made 
aware of “strategic listening” and should be taught what the “strategic 
listeners” do when understanding is not perfect. Listening teachers may 
model listening strategies by, for example, having their students write 
down the words they understand; guess the meanings or make 
inferences about these words; then listen again and revise the 
inferences they made; and finally check their inferences against what 
the speaker says ahead (Yukselci, 2003). 

Listening requires heavy processing abilities of the language 
learners. It has attained the status of an active skill now and the listeners 
need to “select and interpret the received information” in relation to 
“already possessed information.” Listeners should be able to select the 
input which they deem important for them and decode the intentions 
of speakers using their background knowledge (Rubin, 1995, p. 8; Amir 
& Saeed, 2019). Therefore, if a foreign language learner is taught 
listening strategies, their application is highly beneficial for a successful 
listening process (Yukselci, 2003). 

Language learning strategies are grouped under two broad 
categories: direct and indirect strategies (Tyagi, 2013). Metacognitive 
and affective and social strategies fall into the indirect groups, which do 
not require direct involvement in the target language but rather 
“support and manage language learning without directly involving the 
target language.” On the contrary, direct strategies involve memory, 
cognitive, and compensation strategies and require direct involvement 
in the target language (Oxford, 1993). 

 
3. Methodology 

In this study, data collected from 48 students of the higher 
secondary school of Quetta and their 20 subject specialists were 
analyzed. In this analysis, testing of major hypotheses was done from 
the data collected after the conduct of the listening comprehension test, 
and an item by item analysis was done for the questionnaires responded 
by students and the subject specialists. The researchers collected this 
data with the help of respective class teachers” 

 
3.1 Composition of the Samples 
The composition of the sample for this study remained as 

explained in the following tables:  
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Table 1: Selected Sample of Colleges/Higher Secondary Schools, subject 

specialists and students in Quetta 

 

Table 2: Sample Contents (Excerpts for Listening Comprehension Test) of 
Textbooks Taught in Higher Secondary Schools in Quetta 

Board Class Book Unit Name 

Baluchistan 
Textbook 

Board 
Quetta 

XI 
A Textbook of English Language 
Grade XI 

Unit 1 Pg. 9 The Selfish Giant 

XII Intermediate English Book 2 

Pg. 39 
My Financial 
Career 

Pg. 47 - 48 
China’s Way to 
Progress 

 

3.2 Testing of Hypotheses 
The students of higher secondary schools who were included in the 

sample were given English language listening texts based on their 
curriculum of the English language. They were then given tests based on 
the same texts. The purpose was to determine their Listening 
Comprehension competency and calculate the scores they achieved. 
These Listening Comprehension scores were then compared to find out 
the statistically significant differences and the correlations between 
various groups which were formed from these students. T-test for 
independent samples was administered to determine significant 
differences between various groups of students while Pearson Product 
Movement correlation coefficient (r) was calculated to determine the 
correlation between these groups. In this process following groups were 
compared: 

a. Male vs. Female 
b. Government vs. Private   
c. Class XI vs Class XII  
d. Science vs. Arts 
This study tested the following null hypotheses: 

Null Hypothesis # 1: 
There is no statistically significant difference between male and 

female higher secondary school students of Quetta in their Listening 
Comprehension scores. 

Test = t-test for independent samples 
∝ = 0.05 

S No City 
Government Private  

Total  
Male Female  Male Female  

1. Colleges  1 1 1 1 4 

2. Students  12 12 12 12 48 

3. Subject Specialists  4 6 6 4 20 
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N = 48 (24 males + 24 female students) 
df = N – 2 = 46 

 
Table 3: t-test (Independent Samples) for Listening Comprehension scores of 

Male and Female students 

Subjects    N Mean SD t 

Male 24 17.04 2.58 
* 1.3427 

Female 24 15.54 3.97 

*> 0.05 

Referring to the Table of t at ∝ = 0.05 with df = 238, the tabulated 
value of t = 2.0129 is greater than the computed value of t = 1.3427. 
Therefore, the null hypothesis is accepted and it is concluded that there 
is not a statistically significant difference between the male and female 
higher secondary school students in their listening comprehension 
scores.  

Null Hypothesis # 2: 
There is no statistically significant difference between government 

and private higher secondary school students of Quetta in their Listening 
Comprehension scores. 

 
Table 4: t-test (Independent Samples) for Listening Comprehension scores of 

Govt. & Private students 

Subjects    N Mean SD t 

Government 24 16.83 3.97 
* 0.96076 

Private   24 15.75 3.68 

*< 0.05 

Referring to the Table of t at ∝ = 0.05 with df = 46, the tabulated 
value of t = 2.0129 is greater than the calculated value of t = 0.96076. 
Therefore, the null hypothesis is accepted. It is concluded that there is 
not a statistically significant difference between the government and 
private higher secondary school students in their listening 
comprehension scores.  

Null Hypothesis # 3: 
There is no statistically significant difference between XI Class and 

XII Class higher secondary school students in their Listening 
Comprehension scores. 

 
Table 5: t-test (Independent Samples) for Listening Comprehension scores of 

XI and XII Class students 

Subjects    N Mean SD t 

XI Class  24 17.83 4.12 
*2.95292 

XII Class 24 14.75 4.40 

    *> 0.05 
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Referring to the Table of t at ∝ = 0.05 with df = 46, the tabulated 

value of t = 2.0129 is smaller than the calculated value of t = 2.95292. 
Therefore, the null hypothesis is rejected. It is concluded that there is 
statistically a significant difference between the class XI and class XII 
students in their listening comprehension scores. From the means of 
both groups, it is evident that Class XI students performed better than 
Class XII students.  

Null Hypothesis # 4: 
There is no statistically significant difference between Science and 

Arts Group higher secondary school students in their Listening 
Comprehension scores. 

 
Table 6: t-test (Independent Samples) for Listening Comprehension scores of 

Science and Arts Group students 

Subjects    N Mean SD t 

Science Group  24 17.54 4.30 
*2.32011 

Arts Group 24 15.04 4.37 

*< 0.05 

Referring to the Table of t at ∝ = 0.05 with df = 46, the tabulated 
value of t = 2.0129 is smaller than the calculated value of t = 2.32011. 
Therefore, the null hypothesis is rejected. It is concluded that there is 
statistically a significant difference between the Science and Arts groups 
higher secondary school students in their listening comprehension 
scores. From the means of both groups, it is evident that the science 
group students performed better in the test than the arts group 
students.  

Null Hypothesis # 5: 
There is no statistically significant correlation between male and 

female higher secondary school students of Quetta in their Listening 
Comprehension scores. 

 
Table 7: Pearson Product Moment Correlation Co-efficient for Listening 

Comprehension scores of Male and Female students 

Subjects N Mean SD SE r t 

Male 24 17.04 4.08 0.63 
0.282 *1.993 

Female 24 15.54 4.44 0.92 

*> 0.05 

Referring to the Table of critical values for Pearson Product 
Moment of Correlation (r) at ∝ = 0.05 with df = 46, the tabulated value 
of t = .284519 is smaller than the calculated value of t = 1.993. Therefore, 
the null hypothesis is rejected. Moreover, the data in Table 7 shows that 
technically a weak positive correlation exists between the groups of 
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students. Therefore, it is concluded that there is no statistically 
significant correlation between the listening comprehension scores of 
male and female students.  

 

 
Fig 2. Correlation for Listening Comprehension scores of Male and 

Female students 
 

 
Null Hypothesis # 6: 
There is no statistically significant correlation between government 

and private higher secondary school students of Quetta in their Listening 
Comprehension scores. 

 
Table 8: Pearson Product Moment co-efficient correlation for 

Listening Comprehension scores of government and private students 

Subjects N Mean SD SE r t 

Government 24 16.833 4.21 0.83 
0.2715 *1.913 

Private   24 15.75 4.32 0.77 

       *< .05 

Referring to the Table of critical values for Pearson Product 
Moment of Correlation (r) at ∝ = 0.05 with df = 46, the tabulated value 
of t = .284519 is smaller than the calculated value of t = 1.913. Therefore, 
the null hypothesis is rejected. Technically, a weak positive correlation 
exists between government and private listening comprehension scores. 
Therefore, it is concluded that there is no statistically significant 
correlation between the listening comprehension scores of government 
and private higher secondary school students. 
 

 
Figure 3: Correlation of Government and Private Students 
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Null Hypothesis # 7: 
There is no statistically significant correlation in the Listening 

Comprehension scores of XI Class and XII Class higher secondary school 
students of Quetta. 

 
Table 9: Pearson Product Moment correlation co-efficient for 

Listening Comprehension Scores of Class XI and XII students 

Subjects    N Mean SD SE r t 

Class XI  24 18.74 4.12 0.70 
0.2744 *1.935 

Class XII 24 16.96 4.40 0.77 

                           *< 0.05 

Referring to the Table of critical values for Pearson Product 
Moment of Correlation (r) at ∝ = 0.05 with df = 46, the tabulated value 
of t = .284519 is smaller than the calculated value of t = 1.935. Therefore, 
the null hypothesis is rejected. Although technically a positive 
correlation exists, the correlation between variables is weak. Therefore, 
it is concluded that there is no significant correlation between Class XII 
and Class XII students. 

 

 

Figure 4: Correlation co-efficient for Listening Comprehension Scores of 
Class XI and XII students 

 
Null Hypothesis # 8: 
There is no statistically significant correlation between Science 

Group and Arts Group higher secondary school students in their 
Listening Comprehension scores. 

 
Table 10: Pearson Product Moment correlation co-efficient for 

Listening Comprehension Scores of Science and Arts Group students 

Subjects    N Mean SD SE r t 

Science Group  24 18.22 4.30 0.82 
0.0788 *0.536 

Arts Group 24 17.48 4.37 0.70 

          *< 0.05 
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Referring to the Table of critical values for Pearson Product 

Moment of Correlation (r)  at ∝ = 0.05 with df = 46, the tabulated value 
of t = .284519 is smaller than the calculated value of t = 0.536. Therefore, 
the null hypothesis is rejected. Although technically a positive 
correlation exists between the variables but this is a weak correlation. It 
is concluded that there is statistically no significant correlation between 
the performances of Science and Arts Group higher secondary school 
students. 

 

Figure 5: Correlation co-efficient for Listening Comprehension Scores of 
Science and Arts Group students 

 
3.3 The questionnaire results 
During the study, two different questionnaires for subject 

specialists and their students were administered. These were 
designed according to the Likert rating scale pattern (Best & Kahn, 
2007, p. 318) to gather data about particulars and to provide 
directions for answering. The respondents were required to respond 
to 50 items to determine the listening habits of students, the 
problems which subject specialists and their students face while 
developing listening comprehension, how the listening is carried out 
in their institute, the available facilities to groom listening skills, the 
way listening comprehension is taught and tested in terms of using 
listening strategies and finally the trend of using ICT (Information 
and Communication Technologies) for teaching and learning.  

The collected data from questionnaires and listening 
comprehension test were descriptively analyzed. The results came 
out as follows: 

 
Table 11: Responses of Subject Specialists to the Questionnaire 

S No Statements SA A U D SD Mean % 

Listening Habits 

1. 
I advise students to spend time listening in 
English to learn English Comprehension. 

1 6 4 1 8 2.55 51.00 

2. I advise/assign students to regularly watch 6 4 0 4 6 3.00 60.00 
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English media even outside the class. 

3. 
I suggest/assign the practicing of Listening 
to my students in their spare time. 

0 1 4 7 8 1.95 39.00 

4. 
I advise/prefer students to take notes or 
close their eyes to concentrate on listening. 

5 4 4 5 2 3.25 65.00 

5. 
I advise/assign students to search for the 
answers, and listen to the dialogue at the 
same time. 

1 0 1 8 10 1.70 34.00 

6. I find students anxious while listening. 5 3 3 3 6 2.90 58.00 

7. 
Students try to remember the key points 
and organize the concepts of what they 
hear. 

1 6 4 1 8 2.55 51.00 

8. 
I have to repeat or paraphrase material to 
clarify comprehension. 

6 4 0 4 6 3.00 60.00 

9. 
After listening, students feel a requirement 
to lookup a dictionary to check their 
comprehension. 

1 1 6 8 4 2.35 47.00 

10. 
Students listen to the main idea first and 
then details. 

5 4 4 5 2 3.25 65.00 

Grand Total 31 33 30 46 60 2.65 53.00 

Listening Problems 

11. 
When the pace of speaking is fast, students 
do not understand what is being said. 

3 3 6 5 3 2.90 58.00 

12. 
Students do not understand English due to 
a lack of vocabulary, including idioms and 
slang. 

2 5 4 4 5 2.75 55.00 

13 
Students usually understand native 
speakers’ accents. 

1 8 1 9 1 2.95 59.00 

14. 
Students feel problems in understanding 
unfamiliar topics. 

2 13 2 3 0 3.70 74.00 

15. 
At the time of listening, students find it 
difficult to predict what would come next. 

5 4 7 3 1 3.45 69.00 

16. 
Students face problems in listening when 
they listen to people with the different 
social-cultural background. 

7 5 2 3 3 3.50 70.00 

17. 
Students find it more difficult when 
listening to English without transcripts. 

10 3 4 3 0 4.00 80.00 

18. 
Students reflect their understanding back 
to the speaker with both verbal and non-
verbal actions. 

11 2 5 1 1 4.05 81.00 

19. 
Students find it hard to pay attention well 
when listening in noisy conditions 

13 4 1 2 0 4.40 88.00 

20. 
They show signs of restlessness, such as 
crossing and uncrossing their legs, looking 

11 2 4 3 0 4.05 81.00 
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at their watch, gazing out of a window or 
yawning. 

 Grand Total 65 49 36 36 14 3.58 71.50 

Listening at School 

21. 
Listening Comprehension is taught in my 
school/college. 

0 0 0 12 8 1.60 32.00 

22. 
I teach listening as whole-class activity 
using extra visual materials, such as 
pictures or real objects. 

0 0 19 1 0 2.95 59.00 

23. 
I have my students practice sounds 
(pronunciation and intonation). 

0 18 1 1 0 3.85 77.00 

24. 
I use listening materials that include a 
completely authentic language. 

18 0 1 1 0 4.75 95.00 

25. 
I assign homework for listening to help the 
student catch up. 

1 17 1 1 0 3.90 78.00 

26. 
I think that students hesitate to get 
involved when listening to a passage in the 
listening/speaking class. 

1 0 1 18 0 2.20 44.00 

27. I prefer speaking in English to the class. 1 0 1 14 4 2.00 40.00 

28. 
The environment of the school is not 
conducive to teaching listening. 

1 13 1 2 3 3.35 67.00 

29. 
I have not gone through pedagogical 
training in listening. 

1 15 1 2 1 3.65 73.00 

30. 
Due to a large number of students in the 
class, teaching listening is not so effective. 

1 15 1 2 1 3.65 73.00 

 Grand Total 24 78 27 54 17 3.19 63.80 

Listening strategies 

31. 
I have my students listen to a text more than 
once. 

1 15 1 2 1 3.65 73.00 

32. 
I encourage students that while listening, 
they should summarize the information in 
mind. 

0 0 0 20 0 2.00 40.00 

33. 
Students are directed to listen for keywords 
that carry the meaning of the conversation. 

0 0 19 1 0 2.95 59.00 

34. 

I assign tasks to my students (e.g., checking 
off choices, marking a diagram, note-taking, 
or drawing) that involve them in the 
listening activity. 

1 15 1 2 1 3.65 73.00 

35. 
I employ role-plays, drama, and games in 
the listening lessons. 

0 0 0 20 0 2.00 40.00 

36. 
I arrange interesting activities such as time-
limited dictation, retelling and group 
competition. 

0 0 19 1 0 2.95 59.00 

37. 
I do dictation and prediction activities in the 
listening lessons. 

1 15 1 2 1 3.65 73.00 



386 FOLIA LINGUISTICA ET LITTERARIA: 

 

38. 
I teach my students different techniques for 
guessing the meanings of unknown words. 

1 15 1 2 1 3.65 73.00 

39. 
I put new words into context to help 
students understand the meaning. 

18 0 1 1 0 4.75 95.00 

40. 

I encourage students to use study 
techniques. Ex: write notes, words, etc. and 
to keep diaries, checklists, etc. for 
measuring their progress in listening. 

1 17 1 1 0 3.90 78.00 

Grand Total 23 77 44 52 4 3.32 66.30 

ICT tools 

41. 
I use ICT tools to help my students in their 
pronunciation. 

1 15 1 2 1 3.65 73.00 

42. 
Appropriate tools of ICT are used according 
to the level and background of the class. 

0 0 0 20 0 2.00 40.00 

43. Language lab is available in school. 0 0 19 1 0 2.95 59.00 

44. 
I use Podcasts for practicing and teaching 
listening. 

0 15 1 2 2 3.45 69.00 

45. 
I advise my students to listen to English 
language study cassettes or CDs at home 
also. 

1 15 1 2 1 3.65 73.00 

46. 
I advise students to use voice chat on the 
internet to communicate with their friends 
in English. 

1 15 1 2 1 3.65 73.00 

47. 
For the teaching of listening, computer-
assisted language learning is carried out in 
my class. 

0 0 19 1 0 2.95 59.00 

48. 
I do not use an interactive whiteboard in 
my classroom. 

1 15 1 2 1 3.65 73.00 

49. 
I use multimedia in the classroom for 
teaching listening skills. 

18 0 1 1 0 4.75 95.00 

50. 
I require better ICT tools in the school to 
teach the listening skills. 

1 15 1 2 1 3.65 73.00 

Grand Total 23 90 45 35 7 3.44 68.70 
 

Table 12: Responses of Secondary School Students to the questionnaire 

S No Statements SA A U D SD Mean U% 

Listening Habits 

1. 
I spend time listening in English to learn 
English Comprehension either in the class or 
in my spare time. 

4 2 3 13 26 1.85 37.08 

2. 
I feel anxious and cannot keep calm while 
listening. 

15 13 8 5 7 3.50 70.00 

3. 
I like to listen to people talk. I encourage 
others to talk by showing interest, smiling, 
nodding, etc. 

1 6 11 14 16 2.21 44.17 
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4. 
I quit listening to a speaker when I think he 
or she has nothing interesting to say. 

13 8 8 3 16 2.98 59.58 

5. 
I either take notes or close my eyes to 
concentrate on listening. 

2 5 5 10 26 1.90 37.92 

6. 
I avoid distractions; if it is noisy, I 
request/suggest moving to a quiet spot. 

4 5 3 8 28 1.94 38.75 

7. 
When I don’t understand anything, I let the 
other person know it. 

5 12 12 6 13 2.79 55.83 

8. 
I try to translate words or sentences into my 
own language. 

8 15 9 5 11 3.08 61.67 

9. 
After listening, I look up the dictionary to 
check my comprehension. 

0 5 11 14 18 2.06 41.25 

10. 
While listening to other people, I try to put 
myself in their position and see things from 
their perspective. 

2 1 2 17 26 1.67 33.33 

Grand Total 54 72 72 95 187 2.40 47.96 

Listening Problems 

11. 
When someone speaks fast, I do not 
understand what is being said. 

15 26 0 6 1 4.00 80.00 

12. 
I do not understand English due to a lack of 
vocabulary, including idioms and slang. 

21 22 2 0 3 4.21 84.17 

13 
I do not easily understand a native speaker’s 
accent. 

9 28 4 4 3 3.75 75.00 

14. 
I find it difficult to understand the meaning 
of words that are not pronounced clearly. 

8 36 3 0 1 4.04 80.83 

15. 
I fear I have inadequate background 
knowledge of some topics when listening to 
English. 

1 34 0 0 13 3.21 64.17 

16. 
I face problems in listening when I listen to 
people of different social-cultural 
background. 

1 34 3 4 6 3.42 68.33 

17. 
I find it difficult when listening to English 
without transcripts. 

22 19 5 1 1 4.25 85.00 

18. 
At the time of listening, I find it difficult to 
predict what would come next. 

17 28 2 0 1 4.25 85.00 

19. 
Before doing listening comprehension tasks, 
I fear that I cannot understand what I will 
hear. 

3 25 8 5 7 3.25 65.00 

20. 
While others are talking or the teachers are 
teaching, my mind wanders to personal 
topics. 

3 27 6 4 8 3.27 65.42 

 Grand Total 100 279 33 24 44 75.29 3.76 

Listening at School 

21. 
Listening Comprehension is especially taught 
in my school/college. 

3 14 1 22 8 2.63 52.50 
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22. 
Students work in groups to do interactive 
activities in the class. 

6 3 3 36 0 2.56 51.25 

23. 
At school, we practice listening with the help 
of audio-visual aids. 

6 13 29 0 0 3.52 70.42 

24. 
Teachers encourage students to ask 
questions to clarify information. 

15 26 6 1 0 4.15 82.92 

25. 
I feel uncomfortable in class when listening 
to English without written text. 

22 12 11 3 0 4.10 82.08 

26. 
Teachers speak and read clearly in a normal 
tone and at a moderate pace so that 
students can understand. 

15 20 9 4 0 3.96 79.17 

27. 
The teachers provide the students with an 
outline and vocabulary lists prior to 
introducing a new concept or unit. 

20 16 9 3 0 4.10 82.08 

28. 
I speak English with my teacher and class 
fellows during English class. 

2 0 4 22 20 1.79 35.83 

29. 
I get nervous if a listening passage is read, 
only once during the English Listening test. 

9 33 0 6 0 3.94 78.75 

30. 
I find that listening comprehension is 
difficult and boring. 

12 30 3 3 0 4.06 81.25 

Grand Total 110 167 75 100 28 3.48 69.63 

Listening Strategies 

31. I do not know which strategy to use. 5 18 3 16 6 3.00 60.00 

32. I never heard about a listening strategy. 8 13 15 10 2 3.31 66.25 

33. 

In the listening class, if the teacher arranges 
some interesting activities such as time-
limited dictation, retelling, and group 
competition, I will listen more actively. 

7 10 15 3 13 2.90 57.92 

34. 
I write a learning diary to keep track of my 
learning process. 

11 17 8 3 9 3.38 67.50 

35. 
After listening, I self-evaluate my progress 
and can understand better in future 
lectures. 

10 10 2 21 5 2.98 59.58 

36. 
I connect new language information to ideas 
already in memory. 

14 13 8 7 6 3.46 69.17 

37. 
After lectures, I self-identify errors in 
understanding and then try to avoid errors 
next time. 

12 11 2 13 10 3.04 60.83 

38. 
While listening, I summarize the information 
in mind. 

2 3 7 20 16 2.06 41.25 

39. 
I use probing questions or ask the speaker to 
repeat to gain a full understanding when I 
don’t understand. 

7 15 21 3 2 3.46 69.17 

40. 
While listening, I directly apply previous 
knowledge to new knowledge of the subject. 

11 12 1 16 8 3.04 60.83 
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 Grand Total 87 122 82 112 77 3.06 61.25 

ICT tools in Listening 

41. I use Podcasts for practicing listening. 5 6 1 30 6 2.46 49.17 

42. 
I listen to English language study cassettes 
or CD’s at home also. 

0 0 14 34 0 2.29 45.83 

43. 
Pictures, videos, diagrams, etc. are very 
helpful for me to listen better. 

16 27 4 0 1 4.19 83.75 

44. 
I use voice chat on the internet to 
communicate with my friends in English. 

0 0 9 30 9 2.00 40.00 

45. Language lab is available in school. 3 11 3 6 25 2.19 43.75 

46. 
I like watching British or American television 
channels. 

14 14 7 3 10 3.40 67.92 

47. 
I know about linguistic features and how 
they are used while listening. 

4 8 4 19 13 2.40 47.92 

48. 
Unclear sounds resulting from poor 
equipment interfere with my listening 
comprehension. 

3 9 26 3 7 2.96 59.17 

49. 
I practice English listening through the 
World Wide Web 

5 11 3 7 22 2.38 47.50 

50. I enjoy listening to radio channels in English. 8 7 7 15 11 2.71 54.17 

Grand Total 58 93 78 147 104 2.70 53.92 
 

4. Discussion and Pedagogical Implications 
1. There was no statistically significant difference between the groups 

of students based on their gender (male and female) and 
administration sector (government and private) in their listening 
comprehension scores. However, there was found a significant 
difference between Class XI and Class XII and between Science and 
Arts group higher secondary school students. Students of Class XI 
and students of the Science group performed better in listening 
comprehension tests than their counterparts.  

2. Various groups of the students did not correlate with each other in 
their listening comprehension scores. 

3. It was found that the listening skill is not separately taught in 
schools neither the facility of language lab is available for 
practicing. Subject specialists also prefer not to speak in English in 
the classrooms. However, they advise or assign their students to 
regularly watch English media even outside the class. However, 
they do not assign activities or advise them to practice in their spare 
time. Likewise, they do not consider advising and assigning the 
students to search for the answers and listen to the dialogue 
simultaneously. The lack of such practices results in anxiety in 
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students while listening activities are going on and show signs of 
restlessness, such as crossing and uncrossing their legs, looking at 
their watch, gazing out of a window, or yawning. 

4. Usually, subject specialists from Quetta have to repeat or 
paraphrase listening material to clarify and make their students’ 
comprehension of listening material better as during a listening test 
especially when the text is read out only once, they feel worried 
and anxious due to not understanding the native speakers’ accents, 
unfamiliar topics, or people with different social/cultural 
backgrounds. They even cannot understand listening texts if they 
listen without a written transcript in their hands. The fast pace of 
the speaker is especially a problem for the learners. 

5. Students lack many positive habits that otherwise could have been 
beneficial for them. For example, they do not look up the dictionary 
to check their comprehension or self-evaluate themselves after 
listening to activities. They do not like to listen to people and 
neither encourage speakers by showing their interest, smiling, 
nodding, and so forth. They do not either take notes or close their 
eyes to concentrate on listening. Noisy environment is a problem 
for them which hinders concentration but students lack techniques 
and efforts that could help them avoid distractions and noise. They 
do not practice listening out of the classroom e.g. through voice 
chat, videos on the net, or listening to the radio. The only thing they 
like is watching a British or American television channel. However, 
they do not about linguistic features and how these are used while 
listening, not directing their students to listen for keywords that 
carry the meaning of the conversation. They cannot either predict 
or anticipate the information while listening. To conclude they find 
listening comprehension difficult and boring. 

6. Subject specialists from Quetta have not gone through pedagogical 
training in listening and there are many problems that hinder the 
teaching of listening skill like a large number of students in the 
class, limited use and availability of ICT tools for teaching the 
language, slow response of students to learn and practice listening 
in their own time. Moreover, students not only lack vocabulary, 
including idioms and slang but they also do not know much about 
using background knowledge and its application and do not try to 
put themselves in speakers’ positions and see things from their 
perspective. Wandering minds of the students is another problem 
for the teachers. 

7. The practices which are carried out by the Subject specialists from 
Quetta include dictation and prediction activities in listening 
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lessons, guessing the meanings of unknown words, use Podcasts 
for practicing and teaching listening, providing the students with an 
outline and vocabulary lists prior to introducing a new concept or 
unit, encouraging to use study techniques, such as writing notes, 
words, etc. and keeping diaries, checklists, etc. for measuring their 
progress in listening. Students are also directed to keep a record of 
their learning which most of the students follow. 

8. The reasons for the differences in performance between gender 
and sector-based groups of students may be investigated and the 
necessary steps may be taken to increase the performance of 
students in these groups also. 

9. Listening may be separately taught in institutions and the facility of 
language lab may be provided. 

10. Subject specialists may prefer to speak in English in the classrooms 
and also encourage their students to speak in English with them 
and with other fellows. 

11. The interest of the students in listening practice within and outside 
the classroom may be worked upon through the use of interesting 
techniques and strategies by their subject specialists. 

12. More and more practice may be carried out by the subject 
specialists to make students comfortable and well-versant to the 
required skills and habits of listening. 

13. Listening as a whole-class activity using extra visual materials 
should be conducted. The use of ICT may be increased and students 
must be encouraged and assigned to carry out listening practice 
through the use of the internet and other material in their spare 
time also. 
 

5. Conclusion: 
Listening as a whole-class activity is not taught in schools. There is 

no concept of using extra visual materials, such as pictures or real 
objects. Mostly the teaching of listening means practicing the language 
sounds, pronunciation, and intonation, etc. However, whenever these 
things are taught, authentic material is used by the subject specialists. 
They assign various tasks to their students which are meant for 
developing listening, e.g., checking off choices, marking a diagram, note-
taking, or drawing. On the other hand, many necessary strategies are 
ignored by the subject specialists which results in poor listening by their 
students. These strategies are employing role-plays, dramatizing 
something, and the games in listening lessons. Arranging interesting 
activities such as time-limited dictation, retelling and group competition 
for students, directing students to listen for keywords that carry the 
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meaning of the conversation, encouraging students to summarize the 
information in mind while listening, using computer-assisted language 
learning in their class for listening, putting new words into context to 
help students understand the meaning, etc. are also not carried out in 
the class. Students practice listening with the help of pictures, videos, 
diagrams, etc. in the class and this is the only strategy they find helpful 
for them to listen better. 

 

 
References 
Amir, Shamaila. “Comparative Study of Reading Comprehension of Boy and Girl 

Students at Secondary Level in Karachi.” Journal of North- East Region, vol. 
3 no. 6, 2018, pp. 234-243.  

Amir, Shamaila. “Comparative study of reading comprehension of boys and girls 
at secondary level in Karachi – synopsis.” Electronic Research Journal of 
Social Sciences and Humanities, vol. 1, no. II, 2019, pp. 44-54. 

Amir, Shamaila. “Investigating listening comprehension skills.” Available online 
https://www.amazon.co.uk/Investigating-Listening-Comprehension-
Skills-Shamaila/dp/B08TQ477N4  

Amir, Shamaila., & Kang, Muhammad. Akhtar. “Research in use of information 
& communication technologies (ICT) for developing listening 
comprehension competency in foreign/second languages: benefits and 
challenges.” The Creative Launcher, vol. 3, no. 1, 2018a, pp. 223-229. 

Amir, Shamaila., & Kang, Muhammad. Akhtar.  “Research in use of information 
& communication technologies (ICT) for developing listening 
comprehension competency in foreign/second languages: A Review of 
Selected Tools.” International Journal of Social Sciences & Humanities, vol. 
3, no. I, 2018b, pp. 44-53. 

Amir, Shamaila., & Saeed, Ahmad. “English language teaching and cultural 
implications: an analysis of higher secondary school subject specialists’ 
perceptions and practices in Pakistan. Praxis International Journal of 
Social Science and Literature, vol. 2, no. IX,2019, pp. 1-7. 

Amir, Shamaila., & Kang, Muhammad. Akhtar., & Saeed, Ahmad. “Listening 
habits of higher secondary school students of english: an analysis.” Bahria 
Journal of Professional Psychology, vol. 17, no. 2, 2018, pp. 106-112. 

Amir, Shamaila., Sharf, Nowshaba., & Khan, Rizwan. Ali. “Pakistan’s education 
system: an analysis of education policies and drawbacks.” Electronic 
Research Journal of Social Sciences and Humanities, vol. 2, no. I, 2020, pp. 
2-11. 

Benson, M. J. “Lecture listening in an ethnographic perspective.” In J. 
Flowerdew (Ed.), Academic listening, Cambridge: Cambridge University 
Press, 1994.  

Best, W., & Kahn, J. V. Research in education. New Dehli: Prentia Hall of India, 
2007. 

Brown, G., & Yule, G. Teaching the spoken language. Cambridge: Cambridge 

https://www.amazon.co.uk/Investigating-Listening-Comprehension-Skills-Shamaila/dp/B08TQ477N4
https://www.amazon.co.uk/Investigating-Listening-Comprehension-Skills-Shamaila/dp/B08TQ477N4


Journal of Language and Literary Studies    393 

 
University Press. 1983. 

Call, M. “Auditory short-term memory, listening comprehension and the input 
hypothesis.” TESOL Quarterly, vol. 19 no. 4, 1985, pp. 765-781. 

Carrier, K. “The social environment of second language listening: Does status 
play a role in comprehension?” Modern Language Journal, vol. 83, 1999, 
pp. 65-79. 

Ferris, D. “Students’ views of academic aural/oral skills: A comparative needs 
analysis.” TESOL Quarterly, vol. 32,1998, pp. 289-318. 

Goh, C. “A cognitive perspective on language learners’ listening comprehension 
problems.” System, vol. 28, 2000, pp. 55-75. 

Graham, S. “Listening comprehension: The learners’ perspective.” System, vol. 
34,2006, pp. 165-182. 

---. Listening. Saskatchewan Ministry of Education. Available online, 
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Websit
e/English%20Language%20Arts/Resources/Core/listening.pdf.  pp 1-12 

Malik, F. J. The teaching of English in Pakistan, A Study in Teacher Education. 
Lahore: Vanguard Book Pvt. Ltd. 1996. 

McDonough, J., & Shaw, C. Materials and methods in ELT: A teacher’s guide. 
London: Blackwell. 1993. 

Mendelsohn, D. “Applying learning strategies in the second/foreign language 
listening comprehension lesson.” In D. J. Mendelsohn & J. Rubin (Eds.), A 
guide for the teaching of second language listening (pp. 132-150). San 
Diego: Dominie, 1995. 

Morley, J. “Aural comprehension instruction: Principles and practices.” In M. 
Celce-Murcia (Ed.), Teaching English as a second or foreign language (pp. 
69-85). Boston: Heinle & Heinle, 2001. 

Naeem, M. I. A Comparative Study of Secondary School Certificate (SSC) and 
General Certificate of Education-Ordinary Level (GCE O-Level) English 
Language Course. PhD Thesis, International Islamic University, Islamabad, 
2013. 

Nangia, S. B. Excellence of teaching, a model approach. New Delhi: shish 
publishing, Punjabi Bagh, 1993. 

Nunan, D. Listening in language learning. In J. Richards & W.A. Renandya (Eds.), 
Methodology in language teaching: An anthology of current practice (pp. 
238-242). Cambridge: Cambridge University Press, 2002. 

Oxford, R. L. “Research Update on Teaching L2 Listening.” System, vol. 22, no. 
2, 1993, pp. 205-211. 

Peterson, P. W. “Skills and strategies for proficient listening.” In M. Celce- 
Murcia (Ed.), Teaching English as a second or foreign language (pp. 87- 
101). Boston: Heinle & Heinle, 2001. 

Rost, M. Listening in language learning. London: Longman, 1990.  
Rost, M. Teaching and researching listening. London: Pearson Education, 2002. 
Rubin, J. “An overview to a guide for the teaching of second language listening.” 

In D.J. Mendelsohn, & J. Rubin (Eds.), A guide for the teaching of second 
language listening (pp. 7-11). San Diego: Dominie, 1995. 

Tyagi, B. “Listening: An important skill and its various aspects.” The Criterion, 

https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/English%20Language%20Arts/Resources/Core/listening.pdf
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/English%20Language%20Arts/Resources/Core/listening.pdf


394 FOLIA LINGUISTICA ET LITTERARIA: 

 
vol. 12, 2013, pp. 1-8. 

Yukselci, S. Teachers’ practices and perceptions regarding listening strategies, 
and perceptions of difficulties likely to arise in English listening 
comprehension lessons. A master’s thesis. The Department of Teaching 
English as a Foreign Language Bilkent University. Ankara, 2003 

 

 
 

ہائر سیکنڈری سکولوں میر سننی گ قابلیت کا تنقیدی جائزه: کوئٹہ ، بلوچستان ، پاکستان ےس 
 شواہد
 

 نی گ مہارت تمام مؤثر مواصلت گ کلید ہے سیکھنی واےل کو مہارت حاصل کرنی کیس بیھ زبان گ سن
۔ پاکستان ےک تعلییم نظام میر انگریزی زبان گ اہمیت اور مواصلنر نظام میر سننی گ  چاہنر

اہمیت کو مدنظر رکھنر ہوئے ، یہ مطالعہ سننی گ قابلیت کا جائزه لیتا ہے جو صوبانے دارالحکومت  
۔ مطالعہ کا کوئٹہ ےک  ہائیر سیکنڈری سکول ےک طلبا  ےک متتلف گروووں ےک درمیان موازنہ کرتا ہے

مقصد طلبا  کو انگریزی زبان سننر ہوئے درپیش مسائل اور رکاوٹوں گ نشاندیہ کرنا ہے اور موضوع 
رئر کےک ماہرین یعنی انگریزی ےک اساتذه گ طرف ےس اٹھائے جائی واےل اصلیح اقدامات گ سفارش  

۔ کلس رومز میر سننی ےک فہم ٹیسٹ/ٹیسٹ کا انعقاد۔ سواالت سننی گ سمجھ ، تدرییس  ہیر
ات گ نشاندیہ کرئی ےک لنر استعمال کنر گنے تھے۔  حکمت عمیل ، سننی گ عادات اور دیگر متغیر

رمیان دسیکیر اور جنس گ بنیاد پر تشکیل پائی واےل طلبا  ےک متتلف گروووں اور ذییل گروپوں ےک 
ی کرئی ےک لنر جمع کرده اعداد و شمار کا تجزیہ کیا گیا۔ اس مطالےع ےس  اہم فرق اور ارتباط کا تعیر

۔
ی

 میر مدد مےل گ
ی

 توقع گ جا ریہ تیھ کہ اساتذه اور طلبا  کو بہیر تعلییم کارکردگ
 
  

یر انگریزی ، ہائر م مطلوبہ الفاظ: انگریزی زبان گ تعلیم اور سیکھنا ، کوئٹہ ، بلوچستان ، پاکستان
ه۔  سیکنڈری سکول گ سطح  وغیر

 

 

 

 


